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Introduction
The Minnesota Coalition Against Sexual Assault (MNCASA) provides leadership and 
resources for sexual assault programs and allies to prevent sexual violence while 
promoting a comprehensive, socially just response for all victims/survivors. 

Sexual violence prevention can seem complicated and feel overwhelming, but this activity 
packet is intended to help make things a little easier. Primary prevention means stopping 
sexual violence before it occurs, including before someone is harmed and/or causes 
harm. One way you can help stop sexual violence before it occurs is to practice healthy 
relationship skills with the children in your life. 
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The Healthy Relationships Activity Packet is a response to research conducted by 
MNCASA in 2017 and 2018 about sexual violence prevention messaging. The purpose 
of this research was to test and recommend key messaging for use by those advocating 
healthy relationships and sexual violence prevention education for children and youth in 
schools and community settings. Findings from the report – The Messaging Report: How 
to Talk about Healthy Relationships and Sexual Violence Prevention Education – indicate 
that participants across the state of Minnesota believe both schools and parents have a 
responsibility to teach curriculum to children about healthy relationships. Furthermore, 
participants preferred that curriculum included parents so they could become more 
educated and have the skills to teach children about such topics. This activity packet is 
intended to give parents/guardians and their youth the opportunity and resources to 
begin discussions about healthy relationships and learn together in their own homes. 

Introduction
The Healthy Relationships Activity Packet is split into two separate guides – the 
Activity Book and Parent/Guardian Guide. Each document is split into a total of four 
different parts: 

1) Identifying Healthy Relationships
2) What is Consent?
3) Busting Gender Stereotypes
4) Trust & Support 
The Activity Book is created specifically for youth and includes educational, engaging 
activities and in-depth discussion. This guide – the Parent/Guardian Guide – is a tool 
that offers you the dialogue and knowledge to facilitate these discussions with your 
youth. Both guides put together are considered the Healthy Relationships Activity Packet. 
The Parent/Guardian Guide is designed to be in conversation with the Activity Book. 
Regardless of your comfortability within these topics, the Parent/Guardian Guide provides 
you with skills to educate your youth about healthy relationships. 

The Parent/Guardian Guide achieves this in the 
following ways:

Page 2 in 
Activity Book
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It is highly recommended that parents and guardians look through both the Parent/
Guardian Guide and Activity Book to familiarize themselves with the content prior to 
beginning the Healthy Relationships Activity Packet with your youth. 

The Activity Book contains all of the exercises you will be facilitating for your youth. 
Although the Parent/Guardian Guide does not include the activities, each section or 
activity heading will provide the page number in the youth guide so you can follow along. 
Unique to the Parent/Guardian Guide are sections titled “Reflection & Talking Points” that 
offer helpful considerations, reminders, general information, and discussion questions to 
make you feel as prepared as possible to facilitate conversations with your youth. 

Rather than completing this booklet in a couple of time consuming sessions, we suggest 
that the Healthy Relationships Activity Packet be completed together over a consistent 
period of time. Consider making plans with your youth on when to complete the Packet 
with one another (for example: every Wednesday night for 30 minutes). This enables 
both of you to get in the right mindset and mentally prepare if necessary. Furthermore, 
this benefits you as you have the opportunity to look over the Parent/Guardian Guide 
in advance to review helpful tips and information. It is encouraged that both you and 
your youth come to the activity book when you feel comfortable, available, and in the 
right mindset. 

The beginning of the guide encourages you to reflect upon your own previous 
experiences, relationships, and beliefs and how that has not only impacted you, 
but also your youth. 

For each topic addressed in the Activity Book, this guide offers helpful 
information, discussion questions to share with your youth, and resources to 
make you feel prepared to facilitate such conversations 

Included within the Parent/Guardian Guide are answer keys, a glossary, general 
resources, and additional exercises designed to assist both you and your youth.

Here are some tips for starting conversations with your youth:

Keep it short. 
Brief but frequent conversations are more effective than one big talk. It is a process 
to learn new skills and it takes time for young people to practice them. The time it 
takes to complete an activity should be enough time to explore important concepts 
like consent, honoring other peoples’ boundaries, or being a good friend. 
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Make it positive. 
Preventing violence and helping young people have healthy relationships 
are serious topics, but you’ll be more effective if what you do together is 
enjoyable and the conversation is positive. Completing activities together is a 
great way to make what you talk about a positive experience. 

Brush up on your healthy relationship skills.  
 
As mentioned previously, consider reviewing both documents before 
beginning these conversations with your youth. Additionally, check out some 
of the resources at the end of this guide to explore and learn new skills. 
Practicing and modeling healthy relationship skills with your youth emphasizes 
the importance of these behaviors in both your and their everyday lives. 

Prepare for difficult conversations. 
The topics addressed in this Packet can be difficult not only for your youth, but 
also for you. Emphasizing open and honest communication with one another 
is key. Furthermore, it is crucial to support one another – both you and your 
youth, together. Resources have been made available in both documents if 
you or your youth need additional information or support. 

Focus on togetherness.  

Pick a time when you and your youth can enjoy this book together. You are 
an important part of this process and simply being present with your youth 
promotes communication and collaboration between each of you. 

Empower your youth. 
Let your youth lead conversations. Allow them space to educate you. Your 
youth may be familiar with concepts (via peers, social media, etc.) that you are 
unaware of. Personal autonomy and choice are empowering for your youth 
and can lead to more in-depth discussions. 

Make it your own! 
This Packet is simply a tool to help you and your youth have conversations 
about healthy relationship skills. Both documents can be used however you and 
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your youth see fit. You can adjust the activities to better suit your values, skip 
sections that don’t work for your family, or dive deep into an important idea. 

Taking Inventory:

Sometimes our biggest hurdle to talking about healthy relationship skills is 
simply our own concerns, fears, and discomfort with the topic. You are one 
of the most important influences in your youth’s life, and you have the power 
to teach them the skills they need to have happy and healthy relationships. 
It may be helpful to explore your own ideas and feelings first before starting 
conversations with your youth. Consider using this space to think about the 
strengths you bring to this process, explore your values, and identify who can 
support you in teaching and modeling these healthy relationship skills.

My Strength As A Parent/Guardian

My support system(s) includes:
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What do I think makes a relationship healthy? 

What are my values and beliefs as a parent/guardian about 
healthy relationships? What do I want my youth to know 

about healthy relationships? 

My biggest fear in talking to my youth 
about healthy relationships is:
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How can I use my support system and personal 
strengths to cope with my worries?

Page 4 in Activity Book

Building Expectations 
& Agreements
The Activity Book begins by establishing agreements and setting expectations throughout 
the guide between you and your youth. This is provided to reinforce open communication 
and trust. 

Review the offered list of common expectations and discuss any additional agreements 
you would like to include on the lines provided with your youth. *Remember*, always feel 
free to encourage your youth to come back to the agreements page to add expectations 
if needed. 

Reflection + Talking Points
+ Analyze the relationship between you and your youth

Have you engaged in potentially difficult, awkward, or 
embarrassing conversations such as this? Is your youth 
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+

timid, shy, or hesitant at speaking up? How can you 
encourage your youth to share what is on their 
mind?

Be honest

It is likely that you won’t have all the answers 
to the questions your youth may have. Be bold and 
own what you do not know. Rather than potentially 
offering your youth incorrect information, offer 
researching the subject together. This way you can 
navigate toward a solution as a team. 

Confronting fears

You may feel a source of anxiety at addressing 
certain subjects with your youth. This might stem 
from previous experiences you’ve had, fears regarding 
your youth’s health and well-being, and concerns 
about mature topics around your youth. Your youth 
might already have certain knowledge (whether 
right or wrong) about these topics from their peers, 
social media, or other avenues. Acknowledging such 
possibilities rather than ignoring them has the 
possibility of having realistic and developmental 
conversations. Be sure to utilize your own support 
systems when necessary. 

+

PART I: Identifying 
Healthy Relationships
Page 6 in Activity Book
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What does a healthy dating relationship look like? 
Page 6 in Activity Book

The first topic of the Activity Book begins by identifying what a healthy relationship looks 
like. Although we specifically talk about healthy indicators of a relationship with a partner, 
feel free to discuss healthy relationships with others – family, friends, neighbors, teachers, 
professionals, etc. Later on in the Activity Book, healthy boundaries with different groups of 
people are addressed which also helps reinforce characteristics of what a healthy relationship 
can include. 

Reflection + Talking Points
+ Examine your own relationships

The relationships we observe as a young person have 
a significant influence on us as we grow older. The 
relationship you share with your spouse, partner, or 
previous intimate partners has likely shaped what 
your youth sees as a healthy or unhealthy relationship. 
Likewise, this also includes the relationship you have 
with your youth. It is necessary to have an honest 
perspective of how you have modeled relationships for 
your youth as it will impact many of the topics and 
conversations throughout this Packet. 

Conversation Tips:

Other factors of a healthy relationships to consider: 

• Discussions about the future of a relationship
• Healthy conflict resolution and compromise
• Relationship is moving at a comfortable pace
• Taking responsibility for your actions and words – genuine apologies 
• Affection and intimacy

What characteristics of a healthy relationship – either familial or intimate – do you 
take pride in expressing? 

Share how you learned about healthy relationship when you were growing up 

10



Discussion Questions With Your Youth

What are other signs of a healthy relationship?
What are your favorite or most important parts of a good relationship?
Were any of these signs unexpected or shocking?
How can you and I create a healthier relationship together?

What does an unhealthy dating relationship look like? 
Page 7 in Activity Book

As with many of the topics in this Packet, your youth may already have a significant amount 
of knowledge as to what an unhealthy dating relationship may look like. Either way, educating 
about red flags is very important for your youth as it explains how a relationship may turn 
unhealthy or even violently abusive in the future. You will see that the red flags include clear 
signs of unhealthy relationships such as threatening to harm a partner but also factors like 
controlling, blaming, isolating, and more that might not be as explicit. 

Reflection + Talking Points
+ If your youth notices that one of the red flags is present 

in their own relationship, this is not to say that the 
relationship is automatically unhealthy or abusive. 
Rather, focus building the skills to identify harmful red 
flags. 

Some red flags are even glorified or seen as romantic 
in our culture as well. An example of this is when a 
partner is constantly jealous or tracks their partner’s 

+
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Think of a time you improved a relationship and share with your youth

You will notice that at the bottom of the page we define what we mean by the 
term “partner” – we intentionally use this as a broad term to include many forms of 
relationships  

• See the end of this guide for additional resources on this topic if necessary or if 
your youth shows interest 



+

movements in movies yet it is depicted as romantic. Both 
of these behaviors are red flags.  

It is possible that difficult conversations may arise from 
this topic. Be sure to take a break if anyone – yourself 
included – needs one. 

Conversation Tips:

“Treating partners as if they are not equals” – examples of this could be a partner 
claims they can control the relationship since they are a certain gender or if they 
make more money than the other person

“Gaslighting” – this term refers to a form of emotional abuse that causes someone 
to question their own feelings, instincts, and sanity. The abusive partner uses 
manipulation, power, and control to gaslight their partner or make them feel “crazy.” 
(https://www.thehotline.org/resources/what-is-gaslighting/)

Gaslighting can also look like normalizing unhealthy and abusive behaviors. 
Examples of phrases could be: “everyone else shares their passwords” or “this is just 
how I am when I get mad or stressed” 

Discussion Questions With Your Youth

What might be other factors of an unhealthy relationship that you are familiar with?
If you see a friend in an unhealthy relationship, how do you share these red flags 
with them?

Setting Personal Boundaries
Page 9 in Activity Book

Setting boundaries allows us to draw our own line in the sand to determine what we 
are comfortable with. It is important to talk about different types of boundaries. This 
might include physical boundaries, emotional boundaries, sexual boundaries, and more. 
Furthermore, boundaries will differ depending upon the role the person plays in your 
youth’s life.
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Reflection + Talking Points
+ Boundaries with You (the parent/guardian) 

This might be a hard conversation for both you and 
your youth, but it is an important one. You may feel like 
there are certain boundaries that should or should 
not be present between you and your youth. However, 
your youth may think otherwise. Share why you feel 
certain boundaries between a parent/guardian and 
youth are important to you. Having an open and honest 
conversation about how to navigate one another’s 
boundaries provides your youth the skills to do so 
in the future with others. If this is a challenging 
conversation, it might be helpful to revisit the 
agreements at the beginning of the youth guide.

Boundaries with Friends 

Although friends can be a system of support for your 
youth, they may also pressure your youth and potentially 
make them uncomfortable. By having clear boundaries, 
your youth can successfully navigate these experiences. 
Ask about a time when your youth’s friend pushed their 
boundaries and how they responded. Ask them if they feel 
like they receive enough support from their friends. If 
your youth has a difficult time establishing boundaries, be 
sure to practice with them so they develop these skills 
as they will be used throughout their entire life.

Boundaries with Adults

This category of ‘adults’ can be very broad including 
professionals such as teachers, emergency response and 
medical personnel, therapists, coaches, or even other 
family members and strangers your youth may come 
into contact with. Some adults in helping professions 
might have to touch one’s body to provide care. These 

+

+

13 www.mncasa.org



+

individuals should still ask permission to do so and 
treat your youth’s body and emotions with respect. 
Furthermore, let your youth know that, if they are 
ever unsure about something or have an uncomfortable 
experience with another adult, you are there to assist 
them or offer support. 

Boundaries with a Dating Partner 

If you and your youth are having a difficult time 
considering boundaries with a dating partner, go back to 
identifying signs of a healthy relationship – this can be a 
good place to start! Beginning new dating relationships 
can be a new and exciting time for your youth. However, 
encouraging them to establish boundaries at an early 
stage can set the foundation for a healthy relationship. 
Likewise, if a partner pushes against these boundaries, 
your youth will also be able to see this as a red flag. 

Conversation Tips:

Be mindful of the possibility that your youth will bring up boundary violations they 
have experienced – support them and actively listen if this occurs

• Your youth may bring up a time that you even violated a boundary, such as, 
their privacy

• If this is the case: listen to your youth’s reasoning, apologize, validate your youth’s 
emotions, and discuss how the boundary can be re-established 

Discussion Questions With Your Youth

What boundaries have you already established? 
With whom might you need to set boundaries? 
How has creating boundaries improved your relationships with friends, partners, or 
other family members?

14



Do you feel comfortable in telling someone they violated a boundary? How can you 
confidently communicate this and establish a boundary?

Relationships in the Media 
Page 11 in Activity Book

The media often glamorizes unhealthy or toxic relationships which are modeled to 
people at a young age. This can create an infatuation with harmful relationships. Without 
education on healthy boundaries and relationships, these representations become the 
goal of future relationships. 

The last activity in this section encourages you both to examine relationships portrayed 
in the media. This will give your youth the opportunity to observe such relationships from 
a different perspective now that they have the skills to identify between healthy and 
unhealthy relationships. 

You may feel a bit unprepared for this activity if you are not familiar with some of the media 
and thus, some of the relationships your youth is consuming. However, even if this is the 
case, take this as an opportunity to learn from your youth. Be sure to ask questions in order 
to gain a better perspective of the relationships that your youth is observing. 

Once you feel like you have a thorough understanding of the relationships that your youth 
consumes, answer the questions in the Activity Book together. 

If you or your youth is having a difficult time with this activity, below is an example of a 
movie that glamorizes unhealthy relationships: 

Beauty and the beast
+ The Beast routinely forces, threatens, and intimidates 

Belle

• “You must promise to stay here forever.”
• “You will join me for dinner. That’s not a request.”
• “You’ll join me or I’ll break down the door.”

The Beast isolates, controls, and manipulates Belle and 
seems to always be on the verge of violence.

+
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+ The film reinforces the harmful idea that you can “fix” 
an abusive partner. 

See https://www.joinonelove.org/learn/beauty_and_the_
beast_abusive_relationship/

+

PART II: What is 
Consent?
Page 13 in Activity Book

Consent is a key and foundational component for all healthy relationships. As mentioned 
in the youth guide, consent is not only for sexual activity, consent is present in our social 
interactions each and every day. 

Practicing consent can begin at an early age for your youth. An easy first step to practice 
is asking your youth for a hug before giving it to them and respecting the answer they give 
in response. This can also be extended to other family members or friends. However, we 
acknowledge that a family member may react negatively if your youth, for example, refuses 
a hug. While it may be a difficult conversation, we encourage explaining the importance of 
consent to the unhappy party and why it is vital to teach youth these skills. 

If discussing consent and sexual interactions with your youth makes you or them 
uncomfortable, start by talking about consent in the context of our everyday interactions. In 
the examples below you will see circumstances that include both typical social interactions 
as well as intimate and sexual interactions. Go at whatever pace feels most comfortable for 
you and your youth. 

Because consent can sometimes be a tricky concept, we break it down into an acronym – 
FRIES. This is a helpful way to think about the important components of consent without 
having to memorize a definition. 
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This guide shows you just a couple of ways in which youth can learn about consent. For 
more resources on this topic, see the list of resources at the end of this guide. 

FRIES AND CONSENT
Page 13 in Activity Book

For this activity, we recommend taking each letter of the FRIES acronym slowly. Start by 
selecting one fry to begin with, for example, “Enthusiastic.” You can either prompt your 
youth to try and match the fry with the correct statement right away, or, feel free to 
introduce the meaning of “Enthusiastic” in the Reflection & Talking Points below first for 
your youth. Do whatever you think will be most beneficial for your youth. You will also 
notice that each letter of the FRIES acronym below includes scenarios of both consensual 
and non-consensual examples of that letter as well.

FRIES MATCHING EXERCISE
Page 13 in Activity Book

FRIES matching Exercise ANSWER KEY

A = Reversible (2) 
B = Enthusiastic (4)
C = Freely given (1)

D = Specific (5)
E = Informed (3)
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Reflection + Talking Points
+ Freely-given

When consent is provided consciously and without force.
At its most basic, consent should be freely-given. Under 
no circumstances can it be forced nor can it be offered 
when someone is unconscious for any reason. When 
discussing this part of consent with your youth, consider 
addressing conversations regarding peer pressure and 
power dynamics. Furthermore, explain clearly that 
someone is unable to consent if they are sleeping or 
incapacitated by alcohol or drugs. 

Scenarios:

• Freely-given

 o A friend asks for a hug and you say yes
 o You ask a teacher to borrow a pen and they say  
  yes 
 
• Not freely-given

 o A boss threatens to fire you if you don’t go on a  
  date with them
 o Someone kisses you and cuddles with you while  
  you  are sleeping

Reversible

Consent can change at any time and for any reason.
This component of consent is important because our 
thoughts, feelings, emotions, and circumstances can 
change. Encourage your youth that – for any reason – 
they can change their mind about whether they want to 
consent to an interaction or not. Likewise, it does not 
matter what that reason might be. Just as consent can  

+
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+

  be offered, it can be taken away. 

Scenarios:

• Reversible 

 o You were scheduled to hang out with a friend  
  but you need to cancel because of homework

• Not reversible (not consensual)

 o Last week you let your friend borrow your   
  bicycle but this week, they took it without   
  asking. 
 
Informed

Consent is informed because you are fully aware and 
cognizant of the situation.

When you have informed consent, you are completely 
knowledgeable of what is happening in a given situation. 
However, because circumstances can change, it is 
necessary to have honest communication on how to 
navigate such changes together. 

Scenarios:

• Informed

 o Your partner comes over and you both agree to  
  kiss and cuddle but nothing more
 o Your friend tells you that the plans you made  
  together fell through but asks if you would  
  like to do something else instead and you agree 
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to the new plans

• Not informed

 o Your friend invites you to come over but once  
  you arrive, you see that there are other people  
  there they didn’t tell you about 
 o You and your partner agree to having sex but  
  only a certain way yet your partner tries to  
  pressure you to do it another way

Enthusiastic

A genuine agreement both verbally and through body 
language. 

Offering and receiving enthusiastic consent is the 
clearest response that someone can provide. Because a 
large amount of communication is non-verbal, observing 
clear signs of enthusiasm and excitement is key. Consider 
explaining to your youth that if enthusiastic consent is 
not provided at the first ask, it is not likely that consent 
will be received and continued requests may result in the 
person’s annoyance or discomfort. 

Scenarios:

• Enthusiastic

 o You ask your friend if they want to have a   
  sleepover and they get a big smile on their face  
  and say, “Yeah that would be a lot of fun” 

• Not enthusiastic 

 o A co-worker asks you on a date but you don’t  

20



 know how to turn them down so you say, “I guess  
 so” despite looking very uncomfortable

Specific

Consent must be established for every interaction. 
Even if someone has received consent for an interaction 
previously, that does not mean they automatically have 
the right to the same action in the future – whether that 
is hanging out, borrowing an item, or having sex. Consent 
is specific and unique to that moment. Additionally, 
consent must be present throughout all stages of the 
interaction. For example, you must receive consent to 
kiss someone but also when touching intimately, deciding 
to move on to sex, and even with different types of 
intercourse. 

Scenarios:

• Specific 

 o Your friend asks if you want to play video   
  games the next time you both hang out and you  
  say yes

• Not specific

 o You ask your partner to have sex but they say no  
  and you respond by saying, “Oh, come on, you said  
  yes last time” 

+

“Yes means yes” vs. “No means No”
While both of these statements are true, an important distinction must be made between 
them. “No means no” explains someone refusing consent. However, enthusiastic consent 
is key here. People might not specifically say “no” but are not honestly consenting to the 
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FRIES & Consent Scenarios 
Page 15 in Activity Book

After you had the opportunity to get an understanding of consent with your youth, the next 
six pages of the Activity Book are dedicated to practicing every day scenarios on consent. If 
you feel like your youth has a firm grasp of this concept, feel free to let them take the lead 
on this activity. However, whatever your youth’s comfortability, continue to support them 
and help facilitate these conversations. 

The youth guide offers a total of six different scenarios illustrating a social interaction. Each 
scenario depicts a before and after with pictures labeled as “Part 1” and “Part 2.” For every 
scenario, complete the following with your youth:

Identify if consent was established or not

Determine which letter of the FRIES acronym were either present or ignored

• Be aware that more than one letter might be present
• While all aspects of FRIES should be a part of a truly consensual scenario,  
 for the purpose of this activity, some may be more emphasized than others

If consent was not established within the scenario, brainstorm alternatives as to 
how the scenario can be consensual 

The following pages provide an answer key for each scenario. Additionally, near the end 
of this guide, more consent scenarios are offered if your youth is interested in furthering 
their skills.

FRIES & Consent Scenario Answer KEy
Scenario 1

Scene – a person in a wheelchair is trying to enter a building while someone attempts to 
help them without their consent. 

22

interaction either. It is possible that someone is too uncomfortable to say no.

This is why we say “yes means yes” because the lack of a no does not mean yes.



Was consent established? – No 

• Because the person using the wheelchair did not ask for assistance nor did  
 the other individual ask consent prior to touching the person’s wheelchair

FRIES – (F) Freely-given

• F = the person using the wheelchair never got the opportunity to freely   
 provide their consent since the other individual assumed they could help   
 prior to asking

How could consent be established? 

• Rather than presuming the person using the wheelchair required assistance,  
 the individual should ask beforehand if they would like help. At that point,  
 the person can say yes or still decline the request. 

Scenario 2

Scene – a group of friends are taking pictures together and consider posting them online. 

Was consent established? – Yes

• Consent was clearly provided because the characters accepted and   
 responded positively

FRIES – (F) Freely-given, (I) Informed, (E) Enthusiastic 

• F = consent was willingly offered without any influences of coercion or force
• I = the picture will be shared online with each characters consent
• E = the character’s response was verbally enthusiastic 

How could consent be established? 

• Consent was present.

Scenario 3

Scene – two people are walking home from school and one of them asks the other to go 
out on a date with them. 
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Was consent established? – Yes

• The person said they would like go to the movies and offered their   
 phone number

FRIES – (F) Freely-given, (I) Informed, (E) Enthusiastic, (S) Specific

• F = consent was willingly offered without any influences of coercion or force
• I = the expectation is to go to the movies
• E = the characters responded by saying, “I would really like that!”
• S = the interaction is only unique for the coming Friday 

How could consent be established? 

• Consent was present.

Scenario 4

Scene – a friend is asked to come over after school but is not told about the other people 
who were also invited to attend. 

Was consent established? – No 

• Although consent was provided for the two friends to hang out together,   
 the person coming over was not aware of the other people involved 

FRIES – (I) Informed 

• I = the friend never informed the person coming over that there would be  
 others present and it is possible that the person may have refused if they   
 knew that this was the case 

How could consent be established? 

• Rather than neglecting to tell the person that others would be there as well,  
 the friend should have been honest that many people would be over.

Scenario 5

Scene –someone sees a dog and asks the owner if they can pet the dog.
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Was consent established? – No

• One partner uses coercive language to try and pressure the other into   
 having sex by saying “I have needs” and “don’t you want me to be happy?” 

FRIES – (F) Freely-given

• F = a situation cannot be consensual if someone is trying to pressure or   
 coerce another person

How could consent be established? 

• The one partner felt it was too soon to have sex because they just    
 started dating last week. It is possible that at a later time the partner would  
 be comfortable having sex. 

Was consent established? – No

• While consent was not provided to pet the service dog, this is a good   
 example of how to take “no” for an answer 

FRIES – (F) Freely-given 

• F = the person with the service dog did not allow the other individual to pet  
 their dog because she was on duty

How could consent be established? 

• If the person with the service dog wanted the other individual to pet their  
 dog, they could have offered but this was not the case 
• Notice that the person asking to pet the dog respected the boundaries set  
 and consent given. They responded kindly and accepted that they could not  
 do this action at this time.

Scenario 6

Scene – one partner decides they are ready to have sex but the other partner refuses 
because they feel like they are being pressured. 
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Taking “No” FOr an Answer
Page 22 in Activity Book

By learning how to accept “no” as an answer, your youth can have healthier 
relationships and better communication skills. Respecting other people’s responses 
demonstrates kindness and understanding. This skill will also help your youth be aware 
of other people’s boundaries. 

Stoplight Game:

This activity encourages your youth to identify healthy and appropriate responses when 
someone says “no.” Read the directions in the Activity Book and check in with your youth 
to make sure they understand. Because some responses might be a little confusing – 
especially the yellow/in-between responses – feel free to have deeper discussions with 
your youth. Included below are the answers for this exercise: 

  #1 = Green 
  #2 = Red 
  #3 = Yellow 
  #4 = Green
  #5 = Green
  #6 = Red
  #7 = Red
  #8 = Green
  #9 = Yellow
  #10 = Red
  #11 = Red
  #12 = Green
  #13 = Yellow
  #14 = Red
  #15 = Green
  #16 = Yellow

A Note
Phrases labeled as red and yellow 

are done so because they are 
considered forceful, coercive, 
manipulative, or can cause 

discomfort or feelings of obligation 
or guilt. The purpose of this exercise 

is to respect a person’s answer of 
“no” – for any reason. Answers such 
as #3 (“I mean, if that’s how you feel 
about it then”) may very well happen 
in many interactions. However, while 
this type of response seems to accept 

“no” as an answer, it is important 
to realize how it has the possibility 

of making someone feel very 
uncomfortable or guilty for saying 

no. For this reason, our goal in 
this exercise is to encourage people 
to use language that is respectful 
when responding to the word “no.”
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Consent IS vs. Consent Is NOT 

This page is dedicated to a summary of what is considered 
consensual and what is not. Go over each tip with your youth 
and be sure to discuss any points that are still confusing or 
difficult. For additional practice on consent, the end of this 
guide offers additional scenarios. This section is titled “Extra 
Practice on Consent Scenarios.”

Page 23 in Activity Book

High School FLASH, 3rd Edition (2015). Public Health – Seattle & King County. (www.kingcounty.gov/health/flash) 
Sexual Consent. Planned Parenthood. (https://www.plannedparenthood.org/learn/relationships/sexual-consent) 
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PART III: Busting 
Gender Stereotypes
Page 24 in Activity Book

The third main theme of this booklet addresses stereotypes. We include conversations and 
activities around stereotypes for several reasons. Gender stereotypes and social norms such 
as hypermasculinity, male superiority and sexual entitlement, and perceptions of women’s 
inferiority all play a significant role in reinforcing violence in our world. However, evidence 
shows that this reality can be confronted and significantly reduced. According to the World 
Health Organization, promoting gender equality is a critical part of violence prevention. 
Furthermore, research demonstrates that educational interventions can promote gender 
equality and prevent violence against women by challenging gender stereotypes that give 
men power over women. Finally, as the activities within the Activity Book will demonstrate, 
gender stereotypes limit and pressure youth into acting, thinking, and expressing themselves 
in certain ways. Our goal is to minimize any potential damage and encourage youth to 
positively express themselves in the healthy ways they choose. 

When discussing stereotypes with your youth, the aim is not to reinforce these ideas. 
Rather, it is to be aware of how we learn about stereotypes, from whom we learn them, and 
how they can harm people. 

Reflection + Talking Points
Consider Your Own Biases

As mentioned in the Activity Book, we learn about 
stereotypes from a very early age. We may have 
internalized these ideas and have deep feelings 
about them. Keeping the above information in mind, 
remember the goal is to brainstorm how stereotypes 
can be harmful. Additionally, think about previous 
conversations about stereotypes you may have had with 

+
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your youth. This may shape and influence your discussions 
on this topic.

Where We Learn About Stereotypes

The Activity Book offers a brief list of different types 
of people, groups, and institutions that we have learned 
stereotypes from. This includes family, friends, classmates, 
school, social media, the internet, legislation and policy, 
religions, T.V. shows, movies, videogames, and more. It 
is important to know that we are not born with these 
stereotypes. Instead, we are taught about them. 

+

Discussion Questions With Your Youth

What do you know about stereotypes?
Where have you learned about stereotypes?
What stereotypes are you familiar with? – *only focus on young people

• How does it make you feel when people say that about young people? 

*For this question, only focus on stereotypes about young people. Some might be that 
young people are naive, lazy, self-centered, reckless, drink or use drugs, are promiscuous, 
rude, irresponsible, etc.

Gender Box Brainstorming
Page 26 in Activity Book

The purpose of this activity is to brainstorm with your youth about the messages they 
receive about what it means to be a man or woman in our society. If your youth is having 
difficulty thinking of answers, remember to bring up where we learn about stereotypes. 
Feel free to use resources like the internet or even browsing social media or what is on T.V. 
briefly to get ideas. 

Violence Prevention: The Evidence (2009). World Health Organization. (https://www.who.int/violence_injury_
prevention/violence/gender.pdf)



Below are questions and examples of how you might want to facilitate this activity:

Act Like A Man

How do people think guys are supposed to act? 

• Tough, in charge, sexually in control, initiators of dating and sex, intelligent,  
 dominant, arrogant, reckless 

What do people think guys are supposed to look like?

• Handsome, tall, athletic, strong, big 

Are guys supposed to have feelings? 

• Boys are told to limit or bottle up their emotions unless it is related to anger,  
 violence, arrogance, or sex

In a movie, what would the leading male actor be like?

• Think of James Bond, super hero movies, shows about gangs 

Who are guys supposed to date (what gender)? How do guys treat the people 
they date?

• It is expected that boys are heterosexual/straight and only date girls
• Men are encouraged to date a lot of women
• In our society, we are told that men use women for sex, play with their   
 feelings, and tell women what they can and cannot do 

How do they treat other guys? 

• Boys are supposed to act tough around each other, be competitive, reckless,  
 and reinforce one another’s hypermasculinity 

What about sex? 

• Boys are told to be craving sex constantly
• That they should always be “on the prowl” for women and have many   
 sexual partners

What about money? 
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• Boys are expected to make a lot of money, pay for dates, and be the breadwinner
 
How are guys supposed to spend their time and what should they be interested 
in? 

• They should be working out, playing sports, playing video games, drinking  
 and partying, chasing after girls, etc. 

Now, discuss the same messages about what it means to be a woman:

Act Like A Lady

How do people think girls are supposed to act?

• Submissive, weak, emotionally unstable, nurturing, cooperative, insecure

What do people think girls are supposed to look like?

• Beautiful, skinny, petite, hourglass figure

Are girls supposed to have feelings? What kinds of feelings do they have?

• Girls are assumed to have too many feelings and be irrational, moody,   
 dependent, dramatic, etc. 
  
In a movie, what would the leading female actress be like?

• Think of heroines such as Wonder Woman or Black Widow, Hermione   
 Granger in Harry Potter, Angelina Jolie in Maleficent, Megan Fox in    
 Transformers, etc.

Who are girls supposed to date (what gender)? How do girls treat the guys they 
date?

• Girls are told they can only date boys
• Girls are expected to put boys on a pedestal, clean up after them, please   
 boys sexually in whatever way they want, listen and obey

How do they treat other girls?

• Girls are “catty” to one another, talk behind their backs, start drama 

What about sex?
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• Girls are held to an impossible sexual double standard – needing to be sexy  
 while also being a virgin 
o A stereotypical phrase for this is “a lady in the streets but a freak in the sheets”

What about money?

• Girls are not expected to be the breadwinner, to rely on a man, be naïve   
 about finances, and spend recklessly  

How are girls supposed to spend their time?

• Girls need to obsess over their looks through keeping an attractive figure   
 and always wearing makeup, like to go shopping, gossiping, tending to the  
 needs of men

Analyzing Gender Pressures

For the second part of this activity, stay on the “Gender Box Brainstorming” page in the 
Activity Book. At this point, you have had an in-depth conversation as to who men and 
women are expected to be, how they should act, and what they are expected to accomplish 
in our society. Now, the goal is to discuss the pressures that are placed on people to 
conform to the expectations you have brainstormed with your youth. 

Questions to ask your youth and potential answers are provided here as well. Please 
be aware that we use swear words and derogatory language in this section. While we 
understand this language is offensive and oppressive, it is intentional due to societal 
pressure around gender stereotypes and many youth are likely familiar with such terms or 
phrases. Take time beforehand to consider how you want to approach this with your youth. 

Pressures to “Act Like A Man” 
If this is how a guy is supposed to act, then what kinds 
of things is a guy called if he steps outside of this box? 
What names might people call him?

• He might be called a girl, sissy, wimp, bitch, fag,  
 gay, queer 

What if a guy gets hurt and starts to cry?

+

+
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• Similar language to the first question would be  
 used but others may tell him to “man up” or that  
 “crying is for girls” in order to eliminate   
 showing emotions 

What if a guy isn’t always interested in sex?

• It might be assumed the boy is a virgin or gay   
 because it is expected that boys should be    
 heterosexual/straight and have a lot of sex 

What if he doesn’t want to be in charge or always make 
the decisions?

• His masculinity will be at risk because guys are  
 supposed to be dominant, in charge, and forcing   
 others to do what they want 

+

+

Pressures to “Act Like A lady” 
If this is how a girl is supposed to act, then what kinds 
of things is a girl called if she steps outside of this 
box? What names might people call her?

• She might be called irrational, hysterical, a bitch,  
 prude, lesbian, dyke, slut 

What if a girl has had several boyfriends, or if people 
think she’s had sex with several guys?

• People will call her a hoe, slut, whore, or   
 damaged and used 

+

+
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Pressures to “Act Like A lady” 
What if a girl is tough, or wants to make the decisions?

• Women who make decisions or who are ambitious  
 are often seen as bossy, bitchy, over-achievers, not  
 “mother/wife material” 

What if a girl doesn’t want to go out with a guy who 
likes her, or if she shows that she feels confident in 
herself?

• She will be seen as a prude, boring, or acting hard  
 to get 
• Women who act confidently are also seen as bossy,  
 uptight, bitchy, and too ambitious 

+

+

Conversations on Pressures & Punishments:

Read the box below before continuing the conversation with your youth to decide what 
information is best to share. As you will see below, people use sexism, homophobia, 
transphobia, sexual double standards, and other forms of discrimination to reinforce 
stereotypes. The pressure, fear, and potential risk of such punishment forces us to abide by 
these social rules surrounding gender. By shedding light on the damaging impact of gender 
stereotypes, we hope your youth is able to more freely express themselves and have 
healthier relationships. 

Punishment for Being Outside of the Box 
Discrimination against LGBTQ+ (Lesbian, Gay, Bisexual, 
Trans, Queer) people:

• Fear, discomfort, and hatred of LGBTQ+ people is  
 called homophobia, biphobia, or transphobia.  
 

+
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o This oppresses both LGBTQ+ people and those who  
 do not conform to traditional expectations of what  
 it means to be a man or woman.

• If boys don’t act tough, dominant, or demonstrate  
 attraction to girls they are immediately labeled as  
 gay or a fag.
• Similarly, if girls do not appear to like boys, they  
 are seen as lesbians or dykes. This shows the   
 devaluing and negative implications of being   
 LGBTQ+ from our society’s perspective. 

Comparisons between genders in the binary:

• Gender Binary – the belief that there are only two  
 genders; men and women 
• Boys who fall outside of the man box are    
 categorized as girls or feminine because it is meant  
 to punish them for not acting by stereotypical   
 standards.
• Girls that express decision-making, ambition,   
 confidence, and other characteristics are likewise  
 ostracized and classified as bossy and bitchy because  
 only men should act in these ways according to   
 social norms.

Sexual double standards between men and women:

• There is a major distinction between reactions   
 to men who have sex with multiple people and to  
 women who have sex with multiple people.
o Boys are rewarded and encouraged to participate in  
 this behavior
• They are often called a “player” or a “stud”
o On the other hand, girls are punished for the  

+

+
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 same actions
• They are labeled as a “slut,” “whore,” “easy,” “hoe,”  
 and more 

High School FLASH, 3rd Edition (2015). Public Health – Seattle & King County. (www.kingcounty.gov/health/flash) 

Creating Who I Want To BE
Page 27 in Activity Book

At this point in their life, it is very possible that your youth may be struggling with their 
identity and who they want to be. During this time, our bodies are changing, we are highly 
influenced by our peers, and there is constant pressure to fit in. Furthermore, having access 
to endless amounts of technology and social media also impacts our thoughts, beliefs, and 
feelings towards ourselves. 

On this page, while they create an illustration of who they want to be, take some time to 
check in with your youth. Ask them how school has been going. How are their friendships 
with other youth? Are there significant sources of stress or difficulty in their life? What 
brings them joy and how do they cope with stress? Do they feel supported? How might you 
be able to support them even more? 

These questions serve as suggestions as to how you might want to check in with your 
youth. Simply providing space and the opportunity for your youth to be vulnerable and 
express their thoughts or feelings can strengthen your bond together. Feel free to share 
your own experiences growing up and navigating stressful times and relationships. It 
may help to remind your youth that at one point you were also a young person and likely 
experienced similar difficulties. 

As a parent/guardian, you fulfill many influential roles for your youth. You may be a role 
model, caretaker, educator, and much more. However, above all, arguably your most 
important role in your youth’s life is being a support system. This includes being emotionally 
present, affectionate, trustworthy, and a general safe space for your youth. Emphasizing this 
valuable role in your youth’s life will help encourage healthy, happy, and safe relationships. 
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PART IV: Trust & 
Support 
How to Identify a Trusted Adult
Your youth has the benefit of already having a trusted adult in you as their parent/guardian. 
Even just having a single trustworthy and supportive adult in a youth’s life can make a 
world of difference. However, the more support systems a youth has at their disposal, the 
more uplifted and reassured they will be. This section will allow both you and your youth to 
brainstorm other trusted adults in your lives and community. 

Reflection + Talking Points
Your perspective is key in this conversation. Initially, 
you also experienced this process of attempting to 
identify trustworthy adults when you were young. The 
lessons you learned and general knowledge you gained 
will be helpful for your youth. If you are comfortable, 
remember to try and share some of this information 
during the exercise. 

Furthermore, you are likely somewhat familiar with the 
community and its members where you live. Begin with 
identifying adults that your youth is familiar with such 
as neighbors, parents/guardians of friends, teachers, 
and others. There may also be reputable adults in 
recognizable positions within the community. These folks 
might be coaches, educators, local storeowners, members 
from faith-based organizations, leaders of youth clubs, 
and more. 

+

Page 28 in Activity Book
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Discussion Questions With Your Youth
Who are other adults you know you can trust? 
Have you met an adult who you thought was untrustworthy? Why did you 
consider them untrustworthy? 
What might be other indicators of a trusted adult? 

BEING A SUPPORTIVE FRIEND

This section shares skills and helpful phrases that your youth can utilize in order to be a 
supportive peer. While your youth has likely already demonstrated such practices, this 
information and specific language can help encourage them to be even more empathetic 
and respectful in their relationships. 

Prior to going over this information with your youth, be sure to familiarize yourself with the content 
in the Activity Book. Below are helpful tips and considerations while you discuss with your youth.

Page 29 in Activity Book

Reflection + Talking Points
How Can I Help?

Share with your youth that it takes a lot of courage 
to disclose a difficult story or experience and that it 
should be taken seriously. Go through each italicized 
theme at length. 

In the Activity Book, we do not explain what is 
considered a difficult story. This is intentionally done 
because, regardless of the experience, the responses 
and supportive steps to take are the same. However, 
if you want to practice specific scenarios, here are a 
couple of examples: (1) your friend shares that they 
were bullied at school (2) a friend tells you that they 
heard their parents arguing (3) a friend discloses that 
someone touched them without their consent. 

+
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Helpful Phrases

This section builds upon your youth’s skills by 
providing them with specific language to utilize in 
such situations. Even if your youth feels unprepared 
in such circumstances, recalling these statements 
will demonstrate kindness and sympathy. Feel free 
to create your own scenarios of how to be a helpful 
and supportive friend with your youth in order to 
practice together!

Things to Avoid

The main takeaway from this section is to encourage 
your youth not to blame or further distress the person 
who is sharing their story. Such phrases often shift the 
responsibility onto the storyteller. 

+

Discussion Questions With Your Youth

What have you done in the past when someone has shared a difficult story with you? 
If you have shared such a story with someone, how did they respond? 
What might be other helpful phrases or things to keep in mind in situations such 
as these? 
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CONGRATULATIONS!
Together, you and your youth completed the Healthy Relationships Activity Packet. What a 
wonderful achievement to experience together!

We hope this journey had the opportunity for you and your youth to share deep 
conversations, learn from one another, and strengthen the bond you have together. Be sure 
to share with your youth how proud you are of them for accomplishing this work.

We also want to share our appreciation to you as well. It is an important step to have 
these difficult and, at times, uncomfortable conversations with the youth in your life. You 
have taken an important step in preparing your youth to have healthy, happy, and safe 
relationships in the future. Not only will this positively influence them in some of the most 
intimate and crucial connections in their life, but it will also benefit them in countless other 
ways from communication skills to building empathy. 

Finally, the conversations and growth don’t have to stop here. Continue to build upon 
this knowledge with your youth. Keep checking in with them. It is likely that the more 
relationships they create and experiment with, the more questions they may have. 
Furthermore, encourage your own peers, friends, family members, neighbors, and more 
to have these discussions. It is imperative to create communities that value healthy 
relationships because in turn, this will benefit everyone together as a whole. 

Thank you!
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Body Language – the process of communicating nonverbally through gestures 
and movements.

Boundaries – are the limits we set with other people, which indicate what we find 
acceptable and unacceptable in their behavior towards us.

Bullying – includes a wide variety of behaviors, but all involve a person or group 
repeatedly trying to harm someone who is believed to be weaker or more vulnerable than 
others. Much of the bullying that occurs in elementary, middle, and high schools is related 
to sexuality, race, and gender issues. Bullying and sexual harassment often go hand-in-hand 
in school environments.

Consensual – in terms of consent, a circumstance that involves the freely given 
acceptance to engage in a specific activity.

Consent – occurs when one person voluntarily agrees to the proposal or desires of 
another. Consent always has two parts: asking for permission and respecting the answer. 
Consent cannot be given if that person is unable to give an answer such as being asleep, 
unconscious, or not physically present to give permission. Consent must be freely given and 
cannot involve manipulation, force, or misrepresentation. Consent can be revoked at any 
time, and consent to one action does not automatically indicate consent to another. 

Gaslighting (“Crazy-making”) – a form of emotional abuse that 
causes someone to question their own feelings, instincts, and sanity which gives the 
abusive partner power over the other.

Gender Binary – is the classification of people into two distinct and opposing 
gender categories (man/woman, masculine/feminine). 

Gender Identity – is the individual sense of one’s gender and the language they 
might use to describe that gender. For example: boy, girl, man, woman, transgender/trans, 
non-binary, agender, genderqueer.  
 

Gender Expression – is how we convey our gender to others and how gender 
is read by others through mannerisms, dress, behavior, or interests. 

GLOSSARY OF TERMS
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Guardian – a person who looks after another and may be considered legally 
responsible for the other individual.

Healthy Relationship Skills – describes the ability, skills, trust, 
tools, knowledge, and understanding needed to be in a relationships; the ability to create, 
develop, maintain, and grow within a relationship. 

Homophobia – the oppression, prejudice, dislike, and/or fear against lesbian, gay, 
and bisexual people.

Hypermasculinity – the heightened emphasis of traditional and stereotypical 
male behavior such as the glamorization of violence, sexualization and objectification of 
women, and lack of emotion other than aggression  
 

Partner/Intimate Partner – is gender neutral term for one person in a 
committed relationship that can include sexual intimacy or not.

Primary Prevention – means stopping sexual violence before it occurs, 
including before someone is harmed and/or causes harm.

Red Flags – a warning sign that a relationship may become unhealthy or abusive, 
or even already is. 

Relationships – are the connections between people or groups, and the way 
they feel and behave toward each other.

Risk Reduction – strategies on minimizing risk that primarily fall on the responsibility 
of the (potential) victim such as self-defense classes, rape whistles, protecting your drink, etc. 

Sexual Violence – is the use of sexual actions and words that are unwanted by 
and/or harmful to another person.

Stereotypes – are widely held but overly simplified images or beliefs about a 
particular person or group of people. 

Transphobia – the oppression, prejudice, dislike, and/or fear against Trans people. 
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Extra Practice on 
Consent Scenarios
If you and your youth are interested in continuing discussions on consent, feel free to 
complete this section of scenarios. Each scenario offers a unique engagement between two 
or more people. The goal is to identify whether the scenario was consensual (“Yes”) or not 
(“No”). If the answer is no, create the scenario to be consensual.

A = No
B = Yes
C = No
D = No
E = No
F = Yes
G = No
H = No
I = No

Answer Key

Scenario A
James asks Tracy if he can call and text her over the weekend, but Tracy is not sure she wants 
to give him her cellphone number. “Oh come on, Tracy. It’ll be fun to text each other, don’t 
you think?” Tracy pauses to think and says: “I’m not so sure…uh, maybe? I guess it’s fine.” 

Did Tracy Give COnsent? YES NO

Scenario B
Julia asks if she can walk with Tae home after school. Tae says, “Sure! I like hanging out 
with you.” 

Does Julia Have COnsent? YES NO
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Scenario C
Karina and Jessica are having a sleep over. Jessica opens her diary and reads one entry to 
Karina about her latest crush. Karina asks if she can read other entries in Jessica’s diary 
and Jessica says, “No, I want to keep that private.”

Does Karina Have COnsent? YES NO

Scenario D
Sarah, Kia, and Yasmin are hanging out in Kia’s room after school. Kia leaves the room to 
grab popcorn and drinks for her friends. While she is away, Sarah opens the drawer to 
Kia’s desk and picks up a tube of lipstick. Yasmin asks: “Are you sure you should be going 
through Kia’s drawers and using her lipstick?” Sarah says: “Well, we’re best friends. She 
won’t mind.” 

Does Sarah Have COnsent? YES NO

Scenario E
Last Saturday, Lee and Ramona went on a date to see a movie. Lee and Ramona kissed at 
the end of the date and agreed to another date next weekend. Fast forward to Saturday 
night: Lee and Ramona are on another date at the mall. Lee leans in to kiss Ramona, but 
Ramona turns away and says: “I think I should head home. It’s getting late.”

Does Lee Have COnsent? YES NO

Scenario F
Antonio, Ben, and Finn are at a concert together. Ben asks his friends: “Hey, can I take a 
picture of you and post it to Instagram?” Antonio and Finn both agree and pose for the 
photo: “Yeah! That would be awesome!” 

Does Ben Have COnsent? YES NO
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Scenario G
Joanna and Kim love taking photos and selfies of each other. Joanna is scrolling through 
her pictures and decides to post a recent picture of Kim to Facebook. The next day, Kim 
texts Joanna: “Why did you post that picture of me? I didn’t want that on Facebook.” 
Joanna responds to Kim, saying: “We’re always taking and posting pictures of each other 
on Facebook. You were fine with it last week, so I thought it was fine this time, too. You 
look great in the picture, so what’s the big deal?”  

Does Joanna Have COnsent? YES NO

Scenario H
Jess and Sam are siblings who love to play together. Jess teases Sam saying: “I’m gonna 
tickle you!” Sam laughs a little and says, “No! Hehe…” Jess teases a little more: “Oh yeah, 
I’m gonna tickle you!” Sam isn’t laughing anymore and says, “No, Jess. Don’t tickle me. I 
don’t like that!” 

Does Jess Have COnsent? YES NO

Scenario I
Jake and Dylan are on a date at the park. Jake asks Dylan if he can hold Dylan’s hand and 
Dylan agrees. Jake is enjoying holding hands and really wants to kiss Dylan. After walking 
around the park for a while, Jake says: “Hey Dylan, I really like you. I was wondering if it 
is okay to kiss you?” Dylan smiles and agrees: “Yeah, I’d like that.” Dylan gives Jake a small 
kiss on the mouth. Jake leans in for another kiss, but Dylan wasn’t expecting another. 
Dylan pulls back and says: “Hey, can we cool it for a little while? I don’t think I want to do 
that again right now. Can we just talk instead?” 

Does Jake Have COnsent? YES NO
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Helpful Resources 
for Each Section
Part 1: Identifying Healthy Relationships
Loving and Healthy Relationships

Love is Respect website – https://www.loveisrespect.org/ 
One Love website –  https://www.joinonelove.org/ 
The Equality Wheel – https://www.theduluthmodel.org/wp-content/
uploads/2017/03/Equality.pdf 
Relationship Rights & Responsibilities – https://iamcourageous.org/courageous-youth/
relationship-rights-and-reponsbilities 

Red Flags

The Power & Control Wheel – https://www.theduluthmodel.org/wheels/
understanding-power-control-wheel/ 
There are many different types of Power & Control Wheels. They can be for specific 
types of violence such as bullying, human trafficking, or work place harassment. 
Additionally, there are wheels for specific types of victims/survivors as well such as 
men, children, LGBTQIA+ folks, college students, immigrants, and more.
The Red Flag Campaign – http://redflag.mit.edu/images/red_flags_for_abusive_
relationship.pdf 
KidsHealth worksheet “Raise a Red Flag” – https://classroom.kidshealth.org/
classroom/6to8/personal/growing/healthy_relationships_handout1.pdf 

Boundaries

Healthy vs. Unhealthy Boundaries – https://kimsaeed.com/wp-content/
uploads/2016/09/Healthy-Boundaries-vs-Unhealthy-Boundaries-Download.pdf 
Kids in the Know Assertiveness Skills – https://kidsintheknow.ca/pdfs/KIK_Grade6_
AssertivenessSkills_en.pdf 
Using “I” Statements – https://www.washoeschools.net/cms/lib/NV01912265/
Centricity/Domain/176/2.3_I%20Statements.pdf 
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Relationships in the MEdia

Link to “Beauty & the Beast” article – https://www.joinonelove.org/learn/beauty_and_
the_beast_abusive_relationship/ 
LoveIsRespect, “Unhealthy Disney Romances” article – https://www.loveisrespect.org/
resources/unhealthy-disney-romances/ 

Part II: What is Consent?
Consent

Teach Consent website – http://www.teachconsent.org/ 
#ConsentIsEverything & Tea and Consent – http://www.consentiseverything.com/ 
Cycling Through Consent YouTube video – https://www.youtube.com/watch?v=-JwlKjRaUaw 
Teen Talk’s “Is It Consent?” Game – http://teentalk.ca/consentgame/ 
Blue Seat Studio’s Consent for Kids YouTube video – https://www.youtube.com/
watch?v=h3nhM9UlJjc 

Consent and FRIES

Planned Parenthood, “All About Consent” website – https://www.plannedparenthood.
org/learn/teens/sex/all-about-consent 

Taking “No” For An Answer

How to Say No Assertively” – https://www.cci.health.wa.gov.au/~/media/CCI/
Consumer%20Modules/Assert%20Yourself/Assert%20Yourself%20-%2006%20-%20
How%20to%20Say%20No%20Assertively.pdf 
“Teaching Assertive Communication” – http://www.srcp.org/pdf_versions/assertiveDD.pdf 

Part III: Busting Gender Stereotypes
Teaching Gender & Stereotypes 

AMAZE’s “Range of Gender Identity” – https://amaze.org/video/gender-identity-
range-gender-identities/ 
AMAZE’s “Gender Roles & Stereotypes” YouTube video – https://www.youtube.
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com/watch?v=Ulh0DnFUGsk 
Planned Parenthood’s “Teaching Kids About Gender” – https://www.
plannedparenthood.org/learn/parents/preschool/how-do-i-talk-with-my-preschooler-
about-identity 

Gender Box Brainstorming

“Gender Role Boxes” – https://www.pcc.edu/illumination/wp-content/uploads/
sites/54/2018/05/gender-role-boxes-glbtq-and-sexism-exercise.pdf 
Tony Porter’s “The Man Box” TED Talk – https://www.youtube.com/
watch?v=td1PbsV6B80 
“Miss Representation” Film – http://therepresentationproject.org/film/miss-
representation-film/ 

Part IV: Trust and Support
How to Identify A Trusted Adult

MAZE’s “Finding An Adult You Can Trust” – https://amaze.org/video/healthy-
relationships-finding-an-adult-you-can-trust/

Being A Supportive Friend

“Friendship Soup Recipe” YouTube video – https://www.youtube.com/
watch?v=H7w7yXkJTu0 
“Be a Good Listener” – https://www1.villanova.edu/content/dam/villanova/
studentlife/documents/healthpromotion/Be%20a%20Good%20Listener.pdf 
“How to Help Someone Affected by Sexual Violence” – https://www.nsvrc.org/how-
to-help 
Victim Blaming, Blue Seat Studio’s “James is Dead” YouTube video – https://www.
youtube.com/watch?v=Op14XhETfBw 
“Rape Myths” – https://prevent.richmond.edu/prevention/education/rape-myths.html 

Helpful resources
general
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Teen Talk – http://teentalk.ca/ 
AMAZE – https://amaze.org/ 
National Sexual Violence Resource Center – https://www.nsvrc.org/ 
Planned Parenthood – https://www.plannedparenthood.org/ 
Minnesota Coalition Against Sexual Assault – https://www.mncasa.org/ 
PreventConnect – http://www.preventconnect.org/ 
Safe Havens – https://www.interfaithpartners.org/ 
National Domestic Violence Helpline – https://www.thehotline.org/ 
National Center on Domestic Violence, Trauma & Mental Health – http://www.
nationalcenterdvtraumamh.org/ 
OutFront – https://www.outfront.org/ 

Toolkits

AMAZE’s “Sexual Violence Toolkit” – https://amaze.org/educators/toolkits/sexual-violence/ 
Love is Respect’s “Healthy Relationship High School Educators Toolkit” – http://www.
loveisrespect.org/wp-content/uploads/2016/08/highschool-educators-toolkit.pdf 
Centers for Disease Control & Prevention’s “STOP SV: A Technical Package to Prevent 
Sexual Violence” – https://www.cdc.gov/violenceprevention/pdf/sv-prevention-
technical-package.pdf 
Circle of 6’s “Healthy Relationships Toolkit” – https://www.circleof6app.com/wp-
content/uploads/2015/12/C6_Toolkit_2014RGB1.pdf 
Gender Equity Reading Initiative’s “Parent Toolkit” – https://gerigr.org/parent-tool-kit/ 
Vermont Network’s “Askable Adult” – https://vtnetwork.org/askableadult/ 
National Resource Center on Domestic Violence’s “Runaway & Homeless Youth and 
Relationship Violence Toolkit” – https://www.nrcdv.org/rhydvtoolkit/ 

Resources on Digital/Technology/Social Media Abuse:

One Love’s “Facts About Digital Abuse You Need to Know” – https://www.joinonelove.org/
learn/digital_abuse/ 
Love is Respect’s “What is Digital Abuse?” – https://www.loveisrespect.org/pdf/What_Is_
Digital_Abuse.pdf 
National Resource Center of Domestic Violence’s “Technology-Facilitated Abuse” website 
– https://vawnet.org/sc/technology-assisted-abuse 
Stop the Hurt’s “Digital Abuse: Healthy Love Online and Off” – https://stopthehurt.org/
digital-abuse-healthy-love-online-and-off/ 
Cyberbulling Research Center’s “Digital Dating Abuse: A Brief Guide for Educators and 
Parents” – https://cyberbullying.org/digital-dating-abuse.pdf 
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Healthy Relationship Resources for Children & Teens: Young Children’s Books

“Ahn’s Anger” by Gail Silver (2009)
“Be Boy Buzz” by bell hooks (2002) 
“C is for Consent” by Eleanor Morrison (2018)
“How to Accept No” by Michael Gordon (2020)
“I Can Do Hard Things” by Gabi Garcia (2018) 
“Kona and His Hard Shell” by Crissy Miyake (2017)
“Listening to My Heart” by Gabi Garcia (2017)
“Meet Polkadot” by Talcott Broadhead (2013)
“Power Poems for Small Humans” curated by S. Bear Bergman (2019)
“Sex is a Funny Word: A Book About Bodies, Feelings, and You!” by Corey Silversmith 
and Fiona Smyth (2015)
“Steps and Stones” by Gail Silver (2011)
“The Boy and the Bindi” by Vivek Shraya (2016) 
“The Boy with Big, Big Feelings” by Britney Winn Lee (2019)
“The Story of Fish and Snail” by Deborah Freedman (2013)
“Visiting Feelings” by Lauren J. Rubenstein JD PsyD. (2013)

Healthy Relationship Resources for Children & Teens: Young Children’s videos

AMAZE’s “Expressing Myself, My Way” – https://www.youtube.com/
watch?v=ITRdvGnplLU 
Handling Everyday Conflicts – https://www.youtube.com/watch?v=7p2UbPsR9CU
Kid President’s “How to Change the World” –https://www.youtube.com/
watch?v=4z7gDsSKUmU

Healthy Relationship Resources for Children & Teens: Older Children’s Books

“Can a Unicorn Help Me Make Good Choices?” by Steve Herman (2019)
“Me and My Feelings: A Kids’ Guide to Understanding and Expressing Themselves” by 
Vanessa Van Allen, M.Ed. (2019)
“Speak Up and Get Along!: Learn the Mighty Might, Thought Chop, and More Tools to 
Make Friends, Stop Teasing, and Feel Good About Yourself” by Scott Cooper (2005)
“The Gender Wheel – School Edition” by Maya Christina Gonzalez (2018)

Healthy Relationship Resources for Children & Teens: Older Children’s videos

AMAZE’s “Healthy Relationships” – https://amaze.org/?topic=healthy-relationships 
“Understanding Your Feelings” – https://www.youtube.com/watch?v=KYfRzAIl7TQ 
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Healthy Relationship Resources for Children & Teens: Teen Books

“This Book is Anti-Racist” by Tiffany Jewell (2020)
“Mindfulness for Teens in 10 Minutes a Day: Exercises to Feel Calm, Stay Focused & 
Be Your Best Self” by Jennie Marie Battistin (2019)
“Queer: The Ultimate LGBTQ Guide for Teens” by Kathy Belge and Marke Bieschke 
(2011)
“S.E.X.: All-You-Need-To-Know Sexuality Guide to Get you Through Your Teens and 
Twenties” by Heather Corinna (2016)
“Trans+: Love, Sex, Romance and Being You” by Kathryn Gonzales MBA and Karen 
Rayne PhD. (2019)
“Wait, What?: A Comic Book Guide to Relationships, Bodies, and Growing Up” by 
Isabella Rotman (2019)
“Yes Means Yes!: Visions of Female Sexual Power and a World Without Rape” by 
Jaclyn Friedman and Jessica Valenti (2008)

Healthy Relationship Resources for Children & Teens: Teen Websites + videos

“Coming Out: A Handbook for LGBTQ Young People” – https://www.thetrevorproject.
org/wp-content/uploads/2019/10/Coming-Out-Handbook.pdf 
“Decision Making Strategies” – https://www.youtube.com/watch?v=pPIhAm_WGbQ 
OutFront’s “Get Help and Find an LGBTQ Anti-Violence Advocate” – https://www.
outfront.org/crisis-anti-violence#sexual-violence 
Scarleteen: Sex Ed for the Real World website – https://www.scarleteen.com/ 
“Sex Trafficking: What Is It?” – https://www.youtube.com/watch?v=STdXo0qpwmo 
MNCASA’s “Rosemary Pledge” – https://www.mncasa.org/wp-content/
uploads/2018/10/Rosemary-Pledge-One-Pager-NEW.pdf 
The Trevor Project website – https://www.thetrevorproject.org/ 
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Healthy Relationship Resources for parents and Guardians: BOOKS

“Boys and Sex: Young Men on Hook Ups, Love, Porn, Consent, and Navigating the 
New Masculinity” by Peggy Orenstein (2020)
“Girls and Sex: Navigating the Complicated New Landscape” by Peggy Orenstein (2016)
“How to Understand Your Gender: A Practical Guide to Exploring Who You Are” by 
Meg-John Barker and Alex Iantaffi (2017) 
“Life Isn’t Binary: On Being Both, Beyond, and In-Between” by Meg-John Barker and 
Alex Iantaffi (2019)
“Non-Violent Communication: A Language of Life” by Marshall B. Rosenberg and 
Deepak Chopra (2015)
“Rewriting the Rules: The Anti Self-Help Guide to Love, Sex, and Relationships” by 
Meg-John Barker (2018)



Healthy Relationship Resources for parents and Guardians: WEBSITES + VIDEOS

“Becoming a School Board Member” – http://www.mnmsba.org/
BecomingASchoolBoardMember 
Ben Hurst’s TED Talk “ Boys Won’t Be Boys…Boys Will Be What We Teach Them” – 
https://www.youtube.com/watch?v=3dp08bAUwi8 
Coaching Boys into Men website – https://www.coachescorner.org/ 
National Sexual Violence Resource Center’s Resource List on “Engaging Bystanders 
to Prevent Sexual Violence” – https://www.nsvrc.org/sites/default/files/2013-08/
publications_nsvrc_resource-list_engaging-bystanders-prevent-sexual-violence.pdf 
Faith Trust Institute’s resource webpage – https://www.faithtrustinstitute.org/
resources/learn-the-basics 
National Center on Parent, Family & Community Engagement’s “Healthy Gender 
Development and Young Children” – https://depts.washington.edu/dbpeds/healthy-
gender-development.pdf 
MNCASA’s “Helpful Prevention Information and Tools” – https://www.mncasa.org/
wp-content/uploads/2018/08/Helpful-Prevention-Information-and-Tools.pdf 
MNCASA’s “Making a Change Together: Sexual Harassment within Secondary Schools 
Resource Package” – https://www.mncasa.org/wp-content/uploads/2018/08/
Making-a-Change-Together-Sexual-Harassment-within-Secondary-Schools.pdf 
MNCASA’s “Evidenced-Based and Informed Sexual Violence Prevention Curriculum 
List” – https://www.mncasa.org/wp-content/uploads/2018/08/Evidence-based-and-
informed-prevention-curricula.pdf 
MNCASA’s “Healthy Relationship Skills and Sexual Violence Prevention Programming 
Assessment Tool” – https://www.mncasa.org/wp-content/uploads/2020/04/Healthy-
Relationship-Skills-and-Sexual-Violence-Prevention-Programming-Assessment-Tool.
pdf 
MNCASA’s “Sexual Development in Children Guide” – https://www.mncasa.org/wp-
content/uploads/2018/08/Sexual-Development-in-Children.pdf 
MNCASA’s “Responding to Children with Sexual Behavior Problems” – https://www.
mncasa.org/wp-content/uploads/2018/08/Responding-to-Children-with-SBPs-For-
Parents.pdf 
MNCASA’s “What is Sexual Violence?” – https://www.mncasa.org/what-is-sexual-
violence/ 
Jackson Katz’s TED Talk “Sexual Violence Against Women – It’s a Men’s Issue” – 
https://www.youtube.com/watch?v=KTvSfeCRxe8&t=4s 
Mentors in Violence Prevention website – https://www.mvpstrat.com/resources/
downloadable-tools/ 
Minnesota Department of Education’s “Connect with Your School District” – https://
education.mn.gov/mde/index.html 
Minnesota School Board Association’s “Connect with Your School Board” – http://
www.mnmsba.org/ 
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National Sexual Violence Resource Center’s “Guide for Transformative Prevention 
Programming: Sexual Violence and Individuals Who Identify as LGBTQ” – https://
www.nsvrc.org/sites/default/files/Publications_NSVRC_Guides_Transformative-
Prevention-Programming.pdf 
Planned Parenthood’s “How Do I Talk to My Kids about Healthy Relationships?” 
– https://www.youtube.com/watch?v=7MGvGhacwjo&list=PL3xP1jlf1jgJbMnUV_
oQZDJgppnQYBUbu&index=5 
Al Vemacchio’s TED Talk “Sex Needs a New Metaphor” – https://www.ted.com/talks/
al_vernacchio_sex_needs_a_new_metaphor_here_s_one/up-next?language=en 
“DBT Communication Skills: The Most Effective Way to Make a Request” – https://
www.youtube.com/watch?v=el_O72aTZzE 
Rape Help MN’s “Where to Get Help” – http://rapehelpmn.org/ 
National Sexual Violence Resource Center’s “Where to Get Help: National Directory of 
Advocacy Organizations” – https://www.nsvrc.org/organizations?field_organizations_
target_id=8&field_states_territories_target_id=All 
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MNCASA
Minnesota Coalition Against Sexual assault


